0.3 Address ofject (number and’'street)
0.4 City and State of Project
0.5 State (checklist)
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FUNDING
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2,8 Total Title VII Grant (first year)
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4¢3 Students ~ grade level, mmber of classes, and mmber of students by grouped

(oY

2,0

DD DN R R

) grade levels
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5.9 Socio-Economic S*atus of N-EMT Participating Students
£.108ocio~Economic Status of EMI Participating Students
5.21Proportion of Migrant Students in Project
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7.1 Linguistic Background of Project Teachers
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9.0
10.0

11.0

-

12,0
13.0

14.0
15.0
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8,10 Extent of Training
8,11 Proportion of Teachers Attending Training
TEACHERS® ATTITUDES
9,1 Assesment of Teachers' Attitudes
STAFF PATTERNS
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10.2 Staff
10.3 Pupils per Class
10.4 Aides/Paraprofessionals per Class
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n.BGmdeHhenSeeondnguagelamingIaIntroduced
11.4 Projected Linking of Current Project to Future Bilingual Program
n.smmmumorwmmmgrorwwmt

8 ts
11.6 Projected Duration of Lesrning in Native Language for N-E Dominant

Students
11.7 - 11,9 Instructional Time in and through their Native Language for

N-EMT Students who Are Non-English Dominant
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11,1 Duration of Bilingual Education {Policy 9
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Coordinator, BEARU
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Bilingual Education Applied Research Unit 0.1Project No. _..l‘_‘L_—-—
project b.e.s.t.

n.y.c. consortiun on bilingual education PATA VERIFIED BY PRESECT

CONTENT ANALYSIS SCHEDULE
FOR BILINGUAL EDUCATION P..0G.AMS

X.search Assistant _ALAN EHRULACH /msshere  Date Feorusay, 1972

o, N ame of Project Bitingustism €£or ConcEpTusLizaTion or LEAnnineg

n"E€DO X.S.D.
0.3 Address of Project _n‘i‘n.musn&_m_-..

0., LARERO, TExas TRo4O .

,05 STATZ 0.5 28
1-Alaska 11-Louisiana 21-0ilahama
R2-Arizona 12-}iaine 22-0Oregon
3-California 13-Massachusetts 23-Pennsylvania
4~Colorado - 14-Michigan -.hode Island
S5-Comnecticut 15-liontana S5-Texas

6-Florida 16-New Hampshire 206-Utah

7-Guar. 17-New Jersey 27-Vexrnont
8-Idaho 18-lew tlexicc 28-Washington
©-Illinois 15-Nev York 29-lisconsin
10-Indiana 20-0Ohio 30-Other (specify)

1.0 PLOJECT HISTORY, FUNDING AND SCOPE
1.1 Year Project began er Title VII:
see - 1965
Project o7 - 1970
No. i - 19N

2.0 FUNDING (iark all that apply)
2.1 1-Any P..JO. funding of BILINGUAL progren, if Title
VII continues or expands that program
O-no prior funding mentioned

Year prior funding began

4

1-early childhood (Pre X
2-elementary students (grades 1-6)
3-gecondary students (grades 7-12)
O-not specified

Prior bilingual program ig_vc}:{]}ved:

Source of prior bilingual program funding:
1-local 4-university

2-state 5-federal (specify) __. _. __.._...
3-foundation é~other (specify) ___ .. __. ..

1-CONCURRENT funding of program(s), if cooperating
with Title VII program

O-no concurrent funding mentioned

*, Tk b Lot e b ws
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0.2" «& of Project BjlINGUALIT W D ECPTUBLIZATION oF LEAnming
LARE»O0 X.S.D.

0.3 Address of Project

oz..EAREhn.,..TExn..._MD

.05 SIATC 0.5 28 )
1-Alasgka 11-Louisiana 21-0ilahoma
2-Arizona . 12-1iaine 22-Oregon
3-California 13-Massachusetts 23-Pennsylvania
4-Colorado 14-Michigan -.hiode Island
5-Connecticut 15<liontana 5-Texas
6-Florida 16-New Hampshire 26-Utah
T-Guar: 17-New Jersey 27-Vernont
8-Idzho 18-lew tiexico 20~ilashingzton
0-Illinois 16-New Yor: 20-Yisconsin
10-Indiana 20-Chio 30-Other (specify)

1.0 P OJECT HISTOSY, FUNDING AND SCOPE

1.1 Year Project began er Title VII:
see - 1965 1.1 _iz__
Project o7 - 1570
No. 17 - 197

2.0 FUNDING (ifark all that apvly)
2.1 1-Any P.IO0. funding of BILINGUAL progran, if Title 21 _ 0O
VII continues or expands that program
0-no prior funding nentioned

2.2 Year prior funding began 2.2 __N,E_

2.3 Prior bilingual program involved: 2.3 .
1-early childhood \Pre X + K
2-elenentary studen‘f.s (grades 1-6)
3-secondary students (grades 7-12)
O-not specified

2.4 Source of prior bilingual program funding: 2.4 N_,ﬁ,_,
1-local 4=university
2-state 5-federal (specify) __ _ _ .
3-foundation 6-other (specify) __. .

2.5 1-CONCURRENT funding of program(s), if cooperating 2.5 __L___,‘

with Title VII program
O-no concurrent funding mentioned

2.5 Concurrent program cooperat:usg with Title VII involves: 2.6 __2__..,
1-early childhood (pre K = ,L
2-elementary students (grades 1-6) {BY 7

Z::::zﬁgi? students: (grades 7-12) / #Y, M 7,‘ M‘ )
0-not specified ’ -f Ycﬂ& ! MJ }

2.7 Soprce of concurrent funding, if cooperating with Title VII

0g 4 2.7

-lgcal /4-federa1 (specify) Ting L. - —L}L

2-state 5-other (specify) ___

3-university G_o-" p- ‘7)
2.8 Total Title VII grant (first year only) 2.8 __! 7‘ 5'00 ‘(
2.5 gz'l’&l ‘i;tﬁds for concurrent prograu(s) cooperatin, with * 90 )f 00 -

e
/ 98,475 (

3.0 1-If a UNIVZUSITY is working with the Title VII program,
specify vhich:

E MC O-none

DR Y T IR Y P R
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"4.0 SCOPE of PiOJECT

4.1 Numbers of schools involved in Title VII progran: bl __ L

1-one 4~four 0-not specified

2-two 5-five

3~three 6-other &U ’se)
4.2 Totz]l number of students in prograu A,First year L2 A

C.Second year B -

C.Third year Cc 322

4.3 Grade level of studente in progran; mmber of classes per

%rade and total mmber of students by grouped grade levels
by second year)

Nunber of Humber of
Grade Clagses Grade Classes _.
PS-PreSchool _ _ __ ’ 7-grade 7

o8 @0 e omem

i-Kndgtn e 8-grade 8 __ .
PSK  ____ TOTAL NC. students FS and X G-grade v . .. .

B _. _.__TOTAL students gr. 7-S

1~-grade 1 e . 10-grade 10 __ . ____.

2-grade 2 S 11-grade 11 _____.

3-grade 3 2 12-grade 12

4~grade 4 r 2 C . ___..TOTAL students gr. 10-12

5-grade 5

borade 6 —A— (50 K Stuets subtracted Prom 'hhlj

4 28f TOTAL S%udents gr. 1-6 §ince not included in 2 Year-
4eb 1-M11 classes graded I

2-All classes ungraded
3-Some classes ungraded
If ungraded, specify ages or grades grouped together:_

5.0 P.0CESS VA IABLES - STUDENTS (Sociolinguistic)

5.1 Students Dominant and Native language interaction and
cultural affiliation (Indicate nuaber of students in each
category and specify cultural affiliation in box)

(Circle any information which is inferred and write INF.)

Rt e I N i P T P

Hon T, Do 12 Bl Dokt 5.0 oi £
1. Total I . N-E Dom - NBIT II.Z-Dom - NEIT )
Non-English : - lémn%m:. 1 $20 % 0

Hother Tonzue _i 320 Mexican- '

i
. . (4s7)
[Ame!/‘"j sam 2 3- Y
2. g:gish 1, Ebon < B, BN Th 07
lother-Tongue, ‘ A i pen 11, 6 . l’& (/

...................

I Total Non~-Znglish II Total English Total Z-Dom /f J%
Doninant: _ 42 0 Dondinant:__ // I IL+ 11,

Mis So K Srudes mt jicunsy sy 24 vean)

.-

SO I R SN s 1k




4. urede level of students in oroj.an, nuuader of cluesses pes
rade and total mmber of students by grouped grade levels
%by second yaar)

Nunmber of Number of
Grade Clagses . Grade Classes. ..
PS-PreSchool ___ ____ _ 7-grade 7 _________.
u-l(ndcrtn 8'grade 8 as e e oe
PSK __ ___ TOTAL 1iC. students PS and X G-grade ¥ ____
B ______TOTAL students gr. 7=S
| 1-grade 1 _“i,“_ ‘ 10-grade 10 ________.
| 2-grade 2 S 11-grade 11 _ ____.
‘ 3-grade 3 __ 2. 12-zrade 12
| L-grade 4 2 c _“-“_TO"‘AL students gr. 10-12
‘ Cerade & —A— (6 K shiuts sibtmotad Sy Sotal)
A J28f TOTAL students gr. 1-6 Shee not included in 24 {(w
|
44 1-All classes graded VA

2-A11 classes ungiraded

3-Some classes ungraded
If ungraded, specify ages or grades grouped together: _

5.0 P_IOCESS VAJABLES - STUDENTS (Sociolinguistic)

5.1 Students Doninant and Native language interaction and
cultural affiliation (Indicate mmber of students in each
category and specify cultural a‘filiation in box)

(Circle any information which is inferred and write INF.)

e

. GG BT .. - B o

bendieddndE I I N R R R RN RS

S Non-English Dominant |=> English Depiinent; 5.0 Ho. &.

1. Total [ . Ay - R II/ Dom - NBIT J¢
Non-English .I N-E Dom .mﬂl ) a ' NEdo: I $20 95 4
Hother Tonzue _4 320 Mexican- | N2l lsf)

{
14~w«~!f tam /2 3=
;

2. Total P - BT NEMT

English I t=Dom I 2%

liother-Tongue ‘ 6 Dom II 6 4

................... | 8 ™
‘ I Total Non-Znglish  II Total Dnglish Total Z-Dom /f J%
Dominant: . 42 0 Doninant:,_// .. IFIL+ II,
Miss So K Studeats mt jcusy sy 2+4Yesn)
XEy: {!lop:-‘lnzl.mi}ﬂb@imp:'. apt .. 17T Engliah Deminant DI
N=-% Dom N-ﬂ'in E-Dom - =T

Non-English - Zxample: a native Spanish spesler| Example: a native Spanish
liother- Tongue twho uses Spanish in most contacts| speaker vho uses Spanish only in

+ though he may Imow Inglish familiar contacts, and English
et e e . in all others; school, work,
! N-Z Dom - EAT lop = BI-
Inglish ;zxamle (rare) a native Inglish | Ixarples: |)a native E.speaking
llother Tongue ' spealing Puerto lican child, acculturated American who may
born in Hew Yorl: viio returns or w0y not lmow a second lang.
to Pu.rtc ico and beco:es 2)a native E. spealing

:Spanish daninant liexican-Anerican child who has a
: idniual receptive !mowledge of
Spanish, but has a Latin culture
Q affiliation




_ pege 3
J.2 Cultural or Ethnic identification of target students in progran

by number and & of each:

Indigenous ‘i':.-.tiricans: thmber Per Cent of if inferred,
Tolal Students check (\/)

A1 Navajo mM___.. & .

A2 Cherckee o2 O ——

A3 Other (specify) A3 4 e B e

A TOTAL No. of fmerican Indian A ﬂﬁo e

Anericans of other ethnic bac:grounds:

) @ilexican—&merican B1_}_&" . ,_1,!.}3 emmae

B2 Puerto-lican 32 & e
B3 Cuban B3 ____ .. et e
B4 (2ther Sp§nish—American ¢
svecify B4 .. . cememn. © el
TOTAL No. of Spanish- B 433 | 8 -
spealing Anericans

C Portugrese~Anerican C . ... 5

. D Franco-Auerican D __ b0 ————-
F Chinese-American F__ e c————
G Esl-imo G _ . e e
H lussian | S e
J Other J 5

I TOTAL number of H-EIT target

students | _ﬂ,@ ,_9‘*}3 ———

5.3 Ethnic identity of English mother tongue students other than target
population, if specified, by mmber and per cent.

F1 B 1 R e S e
B2 e, 22 _ el emmeme
II TOTAL number of INMT students {!
other than target population &-, A e
5.4 Students' native language or mother tcague if DIFFE ZNT
fron dominant language Seboo d oo
(specify) .
Doninant language Different Native Language lwmber  Per Cefft
1-English Shavish.. L L. 9%
2-Spanish

® P e vt am st e o & wie o o nw

5.5 Students' Douinant Languege and Extent of Bilingualism

Doninant language { Number of ifonolin Ihaiber of students Bilingual

of students in program '@ Students to any extent

Nunber pH " not iio. ,'3‘ not ,only 1istening :speal:ing %

spec. : spec.: comprehension tability %

Q Z

« ' o, % 4No. % ",
ERIC , _ ,/

i




seicll. fuericarn ) o1 ) & -
B2 Puerto-.ican B2 . P
B3 Cuban B3 i s
84 Other Spanish-Anerican

(swecify) B4 .. . e * ce——e s
TOTAL lo. of Spanish- B 434 I | 0

spealing Auericans

C Portuguese-/merican Coi 5 ..

D Franco-Merican D.__._... ... S ———-

F  Chinese-American F _____ .5 e

G Esl:ino G ___. B R
*H Iussian B ——— ————

J Other J o .. O R

I TOTAL mumber of H-HIT target -
students 232 98

~aewm .

5.3 Ethnic identity of English mother tongue students cther than target
population, if specified; by mmber and per cent.

w -

3l 1 I PPy
2 2 A

s o m mm o e e s s e " - ot ce ce aa L T

II TCTAL number of IMT students ‘:,.
other than target population ° &- e

s o o »o

5¢4 Students' native language or mother tongue if DIFFZ ZNT
fron dominant language 5-4_,_.1___.,,._.._._..
(specify)
Doninant, language Different Native Language lhmber Per Ceft
1-English N Stavisu LB ].%:ﬂ
2-Spanish

e cWILIEWES. - ¢« ¢ ¢ o ¢ - 20 0. .-

5.5 Students' Dominant Languege and Extent of Bilingualism

Doninant language { Mhmber of ilonolingua} ifuuber of students Bilingual
of students in program - Students . to any extent

Huaber S not ‘o 5| not ,only listening speal:ing
spec., ; spec.; comprehension tability
‘ ! o, % qHo. %
@/f English 5%‘ §—>2. 2:0#.' L [/./ 12-07
American ’
Indian ___ __“l___. .
oo el

- aw - - o - - e

Aa Navajo
A2 Cherc':ee

AP .- -

A oe.. Keresan
é4§ Other (spec.)
C
D
F
G
H
J

-~ - -~ . - - e

Portuguese

4D Srenteh 9‘97{_;sz>—-—-3:: k- 2o % zso=71f
| R cea eee. e e

-.. [rench .. — e “
... Chinese e e .. e

~—— ESkj.mo e t... L o i ¢ .- v oo . - T

—-.. -lssian N e e

«m-.. Other (s-ec.) . RERR RS
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5.6 Ilecruitment of Students: 5.5 3
0 = not specified
1 - Znglish Mother Tongue and Non inglish ilother Tongue
Students are recuired to participate in the bilingual program
2 = Only N-RIT are recuired to take progran, HIiT's participation

is voluntary
3 = Both ET end I'-BIT partici . voluntary
5.7 Proportion of AT pupils in project area: see Chart C 5.7 __iz_—___
n.ss not specified on the chart
5.8 Community Characteristics (mark: ally that apply) 5.8 _L__
- not specified
A - inner city-ghetto ﬁ’-ﬂ'ﬁ.lf)
2 * major city
3 = small city, town or suburb
4 = 1ural
5 © other (specify)
5.6 A, ?ocio-economic status of N-RIT partic%pating students 5.5 A, _j_ilr
indicate specific percent of low SES .{
B. Average fanily inccae, if mentioned B. ‘e’_’_‘_‘é‘_/ ")m
n.8. .not specified
5.10 Socio-econoncmic .status of IIIT narticipatiag students 5.10 _ M&__
(indicate specific percent of low SES on the blan':)
n.a. -not applicable (no RIT)
00 =~not specified
5.11 Proportion of migrant students in project 5.11 __ g /0
(Indicate specific nercent) (¢’ 7-p, /8)
n.s. =not specified
6.0 SOCIOLINGUISTIC SURVEY
6.1 Project states that a sociolinguistic survey: 6.1 1 / &
. I for II for II/T .
=307 group =1 grou
o pade O & Fon. TEACHBRS om.r)
1) be made __,/ A IA-p.21
not mentioned ___ . 0
6.2 If a sociolinguistic survey was or vill be made, 6.21 ,__g_),-z) /
marl" all groups included: I _&e 2 /
I N-EMT II 21
%parents __/ ,“,!_/
/ children %
3 teachers Y., M.
4 cormunity — .
5 others . - :
(specify)
6.3 Language douinance of N-ZT groups (chec!: A /parents, D f children, C‘_l,( teachers) :
will be determined by the axtent each 1 ge is used in different domains H
through various means of cormunication, . po
e.g. specify extent cdescriptively: never, sometimes, always 5.3 A [’,2) 3'// 5 6, 7, C’ 3

Byas é,2,¢

USE NCH~ENGL AlC = 1

~ -




sarnnlly oasiacteristics
0, - not specified

~ inner city-ghetto
major city
suall city, town or suburb
1ural
other (specify)

Lt

S W N

5.5 A. Socio-economic status of N-RT participating students

(indicate specific percent of low SES)
B. Average family inccme, if mentioned
n.s8. . not specified

5.10 Socio-ecoroncmic .status of IIIT narticipating students
(indicate specific percent of low SZS on the blan':)

n.a. - nov applicable (no RIT)
00 =-not specified

Proportion of migrant students in project
(Indicate specific nercent)

n.s. =not specified

6.0 SOCIOLINGUISTIC SUVEY

6.1 Project states tha

s made
ill be made
not mentioned

I for II for
ll-IHyoup =T grow

e wm e aa ‘.-

6.2 If a sociolinguistic survey was or will be nade,

II &¢

marlk all groups included:
I N-EMT
% parents - ‘[
/ children . /
3 teachers 4
4 community —

5 others
(specify)

6.3 Llanguage doainance of N-ZIT groups (checl: 4
will be determined by the extent each 1
through various means of cormunication,

TR A R
————————
- e t— —nts s

fer.. <lly thav apply)

t a sociolinguistic survey:

ﬁ’-ﬁ.-p.l?)

'/

5.11 __ .
(e *nip,/5)
6114 2

I/ & ...

fom. TEACHBRS om.r)
IAL-p.21

i3

arents, 3 ;Z children, C___( teachers)
ge is used in different domains

e.g. specify extent descriptively: never, some:himes, aluays 6.3 A 1’,2) 3,/,.( 6, 7, C)

USE NON~-LNGLISH LANG.

v

DQUAINS: LISTENING, SPEAKING. - TADING W TG
1 Hone ;/..Jé__/-/
2 Church SN ~ SN ¥ o v <P
3 Sclool . /f ..... v oo v
4 Vori: R < . .. ..V l/
5 Socializing | . 327 2T N

6 Neighborhood ' . 47 . .. v

7 filn-TV-radio
8 lagazines
9 Others

.new..s. .. ‘ﬁ

A

B

NI ol L X
GG

USZ MIGLISE
LISTENTHG! SPEAKTHE,
JLISTE -'....y.yiﬂ.'

......

“ e mee . oas
- . e .-

(specify)




pege 5
6.4 1If not included in survey, how was student's language dominance 6,4 H__.
determined? 1 II IX
N-@ZiT | HIT
1-inferred by use of surname e, e
~established by formal testing of students __ ——
é&ssessed by informal mesns (specify how) )/ /

-

-not mentioned

6.5 Sociolinguistic Survey imcludes: (chiccl: all that apply)
An analysis to determine if an interlanguage exists .
in the commmity, (e.g., a mixture of two languages
vhich serves as a single system of communication for
a group of people).
1-yes
O=-no

Attitudes toward maintenance or shift:

6.6 H-R1T parents' attitudes toward maintenance of child's 6.6__N.A._
N=-E{T in particular domains of use or complete shift
to English
1=yes
O=-no

6.7 EIT parents' attitudes toward their children's learning 6.7_N.A._
of the N-RIT language
1-yes
0-no

6.8 Children's own attitudes regarding the second language 6.8 /
they are learning and the speakers of that language
1=yes
O-no

6.9 If not included in survey hov were parental and/or 6.5 _..i
community attitudes toward N-ZIT maintenance
determined?

1-will not be assessed
2~will be assessed, method not specified

3-has been or will be assessed by method erpthan
sociolinguistic survey (specify how) : mg
/] [ ) ;l é '>

6.10 1-After sociolinguistic survey is made, how does it influence 6.10 l -
program? (specify) (e.g. transfer or naintenance instructional

) » (] [
 Frograns) (v THE amwufd:_ OF‘ PRESSaUts & N-SERVCE SYAFF ’rlmlnq)

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by nuuber in each category:
(iyate non-Inglish language in each bo::)

f

_fﬁm ge dominance not specified (if any information is not i
i other tongue not specified specified, cross out that %
o/ not specified vhether wonolingual or bilingual heading and complete the 3

- rest of the chart) 3
ERIC :



——

C-no
Attitudes toward maintenance or shift:

H-EIT parents' attitudes toward maintenance of child's
N-Z1T in particular domains of use or complete shift
to English

1=yes

O-no

EIT parents' attitudes toward their children's learning
of the N-EIT language

1-yes

0-no

Children's own attitudes regarding the second language
they are learning and the speazcers of that language
1~yes

O-no

If not included in survey hou were parental and/or

comunity attitudes toward N-EIT maintenance

determined?

1-will not be assessed

2-will be asseused, methol not specified

3-has been or will be assessed by nethod
sociolinguistic survey (specify how)

6.10 1-After sociolinguistic survey is made, how does it influence 6.10_ l
program? (snecify) (e.g. transfer or naintenence instructional

ha ) m‘m m |h *m. .e ‘ m # M
O—lr)xozg;:ﬁ:ioned (h' Wu‘m ‘.d.:. oF . P + MHG)

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by number in each category:
(in/d'eate non-English language in each bo:x)

-/mguage dominance not specified (if any information is not
other tongue not specified specified, cross out that

'_gl‘:ot specified whether monolingual or bilingual heading and complete the
rest of the chart)

A-llonolingual _ B-Bilingual 7.1 )
= 1 A L &
we e [ we ] 1B
11 E Dom T 11 A_Z_ ..£7o
M N - l..‘o-....--.;N: II B S . . ..
I F Don

lme [N ./ﬁ/.J

S s - etr o mmnans o b P N

I IT E Dom,

A Total Number B Total Number
llonolingual Biling

e -2-4 .-u—L -

Total Nuber
of/’t&achers 2 K TeacHERS Nov- @w
- . Sulcc THRAS aS No K AZ“‘

nm.u&

'—4%"//6 7

( C-mmere -9.4)




5a

2, Ciassroom Usage
3. Pupil Questionnaire

4, Verbal Responses on Learning Tasks

[ Y R PR
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’ O LA i, st
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o
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pege 6

7.2 L tic background of ject or cgsl s " /
ind}cate non-English language in each box) H/¢m 8&. AEDVCE Iﬁ/ 2 }/‘ 7;3.
_ . smnguage dominance not specified (If any information is not
— _ slother tongue not specified specified, cross out that
____Not specified whether monolingual or bilingual heading and complete the

rest of the chart)
A Monolingual P Bilingual

702 NOO %
, I N-E Dem i i IA M4
. N-BMT ' IB - —
‘ I A v
II E Dom ' II B 4
EMT ' , IT.A o
f ' ’ II1E J- —
II1 E Don ‘ ! LI Yt
N-EIT ‘ ; B —
D B ,J-!
N Total Number
A Total Number B Total Number of aides or
Monolingual Bil araprofessionals
gﬂﬂl parap 3

R,

1-Bilingual teachers teach in only one language

1a~Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language t2.ch in their
native language:
1b-only if native language is also their dominant language

1c-even if native language is npot their dominant language
1-0-not gpecified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their domipant language.

O-language(s)used by teachers not specified

1-Bilingual aides instruct in only one language
1a-Bilingual aides who instruct in only one language teach in
.ilthetf g%img language, whether or not it is their native 1a.n§'uage.

68 who instruct in only ono lang. tcach in their patlve lang.:
Tb=only if native lungucgo is <lso thoir deninont l.agu.ge

| 1e=cven if notive language is not their dominant language
| ' 10 not specified

R-3ilingual aides instruct in both their native and second language,
o regardless of which i3 their dominant language.

AR

e O-language(s) used by bilingual aides not specified




TN

I1 4 " __
II1 £ Dom ' II B |
BIT ' . II.A .
' . e T§T
IT L ' i ' 1 A —
NeZIiT B —_—

. K I B w2

N Total Number “2_

A Total Number B Total Number of aides or
Monolingual Bil&smal parap:gfessionals

7.3 %mmﬂnm:w_}umm_te_acm= 7-3._4__
Mark all that apply

1-Bilingual teachers teach in only one language

1a-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:
1b-only if native language is also their dominant language
1c-even if native language is pot their dominant language
1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their domjpant language.

O-language(s)used by teachers not specified

1-Bilingual aides instruct ir only one language
la-Bilingual aides who instruot in only one language teach in
their t language, whether or not it is their native 1
4lingurlcides wro instruct in only ono lang. teach in their Ea.%?;agg lang,:
To=only if native lungucge is :lso their deninont l.agucge
Te-cven if notive language is not their dominant language
1-0 not specified

_ 2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

O-language(s) used by bilingual aides not specified

705 d 2 & O (= A, D g_t alile to 8 g
er_end percent Nark all that apply Specify cultural affiliation.
A, Teachers No. % des No, Proj. Director D. Evaluator(s)No. %

Prat s 1Y - W 3 /u Lo ) 5

m/;w__: M:f_/




Selection of N-RIT teachers C3 . pece
O-not specified 7.6 Kol T %
Number of N-ZIT program teachers from local community __ _ _ [/~ _1

and % _____of toilal N-RT teachers.

Number and Proportion of teachers and aides of sene T do.

cultural background as N-1iT students: T - —

indicate specific percent on the blan!, or B —_—
if specified descriptively,

_ l-few
A = teachers , ..o

B = aides —pany
@nost
-more than half

O-not specified

" Teacher Qualifications - Trainirg prior to project wnp NO.'s 498
TIndicate number of teachers with each qualification, 7.8____. 3 / /Z /

if given)
n.s.-cualifications not spcified ?, /7// /-’/
O-previous courses not specified

teacher must meet a specified level of language proficiency on a
standardized proficiency test of the non-English language through
which (s)he will instruct

2,_..6‘ teacher must meet a specified level of commmunicative competence in
the non-Inglish language determined by a structured interview

3. __l-.previous teaching through N-RMT (in country where it is a native
language, in Peace Corps)

be l&_previous teaching in local area

5..40 courses in N-EIT language structure and usage

6. 44 _courses in N-E literature

7.. Ai_ content (e.g. Social Studies) courses learned through M-ZIT

8. . any previous education through N-ZMT

Q. 42 courses in teaching ESL

10, ___courses in methods of teaching N-EIT language

11l. ___courses in methods of teaching content (e.g. math)in N-RMT

12.____certification in ESL

13, ___certification in teaching N-EMT

14. 40, cross cultural courses

15. courses in the cultural heritage, values, deep culture of N-ZMT

16. __ _other qualifications, specify

8.0 STAFF DEVELOPMENT 8.14A EE,%E,J" b
0-No staff training mentioned 2

8.1 The project is offering training for teachers A, For B, For Pora-

and /or paraprofessionals in the follo areag:T profogsionals .
o0 {oF. perprofonnls e following areas:Teachers profaggional

~——— - avanw

‘“‘:‘1 (C‘!ﬁlm-p. Zo)

—

/.s.-Training indicated, but nature not specified __

fnglish as their second language ._ __. '
}T‘ne teaching of Inglish as a second la.nguagetu - :7
X as their second language _ '




O-not sp;acified
. N t
- Teacher Qualifications - Training prior to project oympe _DO.'S !
{Indicate number of teachers with each qualification, Te8___— - 3 -/( ‘/Z J
if given) 9 / / t y {
n.s.-qualifications not spcified ) )
O-previous courses not specified

teacher must meet & specified level of language proficiency on a
standardized proficiency test of the non-Englich language through
vhich (s)he will instruct .

2. (g teacher must meet a specified level of cormunicative compe'.bence in

" “'the non-Inglish language determined by a structured interview

3. __l _previous teaching through N-ZMT (in country where it is a native
language, in Peace Corps)

A l&previous teaching in local area

5, 20 courses in N-EIT languege structure and usage

6. l& courses in N-Z literature "

7. o2 content (e.g. Social Studies) courses learned through N-ZIT

8., g any previous education through N-RIT

9. 22 courses in teaching £3L .

10. courses in methods of teaching N-HIT language .
11.;::courses in methods of teaching content (e.g. path)in N-EMT

12, ___certification in ESL

13, ___certification in teaching N-EMT

1. cross cultural courses

15, courses in the cultural heritage, values, deep culture of N-ZMT

16. ___other qualifications, specify

8.0 STAFF DEVELOPHENT 8.1 A __[*;%y_,ﬁ;_é.
B ol A

0-No staff training mentioned ’

8.1 The project is offering training for teachers A, For B. For Pera-
and /or peraprofessionals in the following ereas:Teachers profossionnls .
(warXk all that apply)

/.s.-'l‘raining indicated, but nature not spec..‘ed ._. e
English as their second language .. .. ... .c...con.o.. f e (c
The teaching of English as a second language _._._. _ . "mp‘z‘)
. as their second language . . . ... . ...cceronoe e . e
he teaching of X as a second language ... ..._... e
/{Hethods of teaching other academic subjects _. _ _.. ’ v
-iiethods of teaching other academic subjects v

e ar
in X language | ... i e e et ——e

1 gg,g,m,l 7,84/
.2 Stated roals of teacher training are: 8.2 I 5 ‘l z 0 4 ;’ {jptudents

= 1%-ar 11 8o
1-Understendins of socio-culiural velues .. and practices ox . -
2.Cross~-cultural traiaing —
3.Sensitivity to ethnocentricism end 1inguistic snobbery
4mrareness of the sociel-emotional development oi
-Sirategies for accomodating the different learning

/ styles of

£-Strategies for cognitive development of
Vv J-Stratesies for reinforcin; the self-csteem of
}?bthods of. ecross-cultural teaching or teaching the

cultural component
‘/—Fornmlation of pupil performance objectives
10-Methode of eveluation of pupil performance objectives

List specific eourses if given (or Xerox and attach)

o Siudouar Edwcarisna Privespnr
,EMC#’:Q( - MicRo-TEACHING

Full Tt Provided by ERIC.
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b

§0 3&0{_{_ Devel cpme v
Title IIT training program (48 LISDh teachers jn groups of 12 each) has 1
provided the project lYaders an opportunity to learn first hand of respective .
abilities, skills and interests. Tt has also provided an opportunitv ror ;
24

effective use of outside consultants and specialists. In Title VIL it is projposed
to continue and intensifv the yse of small group training and the use of experts =
who are to have continued roles of guidance and leadership in the program. g

Specifically the expected outcomes of the trafning are:

1. Provide an opportunitv for the teachers to evaluate their hangins rié
roles in bilingual education. %
¥
2. Aidiny teachers and the total staff .n gaining new skills and keeping up to =
to date in subject mater and subjective and objective measurements., Y
3. To aid the total schoul staff in understanding and using new methods and i}l
materials, including objective tests and pProper interpretation of test results. NS
52
4. Helping teachers to develop greater skill in providing activities which foster ?;
rational thinking rather than rote learning on the part of their pupils. e
5. To help teachers beconme better able to find, develop, compile and adapt
materials of specific relevance and interest to their bilingual pupils.
6. To stimulate the tot -] school staff to analyze problems, develop new strategics f*

and secek solutions.

7. To provide background, research findings and other pertinent information,
and to enable veachers and staff to be more adequate in meeting local needs.

8. To encourage research and the application of findings.
9. To provide information, objectives, and services of other agencies.
10. To provide training in parental, neighborhood, communitv relations.

11. To provide training in the use of diagnostic tests and interpretation of test
results.

12. To provide training in methods, procedures, and value of subjective evaluation
processes.

F. Evaluation-assessment and accountability

Continuous evaluative Processes arc planned including objective and subjective
measures, parental and community interest and support. Specific measurable
objectives are to be established for each desired outcome in both pupil growth
and teacher development and these are regarded as inseparable thrusts in our
situation. It ig planned to {nvolve community leaders as well as parents in the
total evaluative process and such involvment should increase during the project
years,

) Aoy T , R _ ..

EMC . iy ¢ ‘;1 - » Lo

PAFulToxt Provided by ERIC
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PHASE IV

FEPIPERYVSN

PRESERVICE TRAINING ' Aug. 4 - 22

} A. Purposes

1. Understanding of bilingualism
2. Improving bilingual teaching skills
3. Preparation of curriculum plans for first six weeks of school
4. Initiating a program of selfimprovement of language skills
5. Exploring new ways of approaching teaching:
a) Team teaching
b) Teaching for creativity -
¢) Programmed techniques in teaching
. d) Second Language teaching
} e) Enlisting parent cooperation in problems solving learning

e covasvhasditatienens b, Bl hevomnentmdill |

B T R Y t o

o i s

TN

PR

ran IR s UA L S
3

B. Activities

1. Sensitivity Training

2. Preparation of listening tapes in both languages

3. Transparencies - preparation of and simulated teaching situation

4. Locating community resources - developing plans for utilization

5. Simulated teaching situations
a) Team teaching
b) Creative approach
c) Programmed instruction
d) Engdish as a second language
e) Spanish as a second language
f) Parent-teacher conferences

6. Analysis of classroom management

7. Analysis of evaluation of classroom activities

8. Creative Expression
a) Art
b) Music
¢) Drama
d) Dance

9. History and culture of area study

10. Adaption of existing teaching materials and trying out new ones

[T . S, - PIe S S D A TR b»:-u.l.‘o Oa‘du;'iu\-\!“) o

£.Expected Outcomes

1. Series of units of study to begin first six weeks of school

2. A systematic effort to improve language proficiency has been started by each teacher

3. The beginning of an attitude of commitment to bilingual education of the part :
of each teacher .

4. The beginning of a freer communicatéon between project teachers and parents of the :
community where they teach

5. Greater feeling of confidence enthusiasm in beginning to teach in the fall

6. Increased acceptance of the teacher for self-appraisal

7. Developing a team approach to the bilingual program that includes Project VII
Staff, LISD teachers, administrators, pupils and their parents.

1
[} IS
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pace 8
8.2 Methods of Teacher Training: (Mark all that apply) 8.31.2 3, 4);7 3 7

oarses

é‘experiential, teaching supervised by master teacher

Sworkuhops where teachers offer suggestions to each other.

y‘uee of video-tapes of teachersfor feedbac. on how they are doing (c.mum.P,u )
cross-cultural sensitivity training, t-groups - [NrEh el SoMAL

interaction analysis (e.g. Flanders system)
-other (specify) 3‘“’,’ -
BEMONETRATION  LESSINS c m'r-”)
8.4 Project provides releaged time to teachers and paraproffesion- 8.4 _| _
or joint lesson plapninz: 1-yes O- not mentioned (C-Aviassd - ’.z[)

8.5 Project provides for paraprofessionals ‘to_receive course credit 8.5 ___L_

toward eventg% certification: 1-yes 0-not mentioned
How? (specify

8.6 Paraprofessional's role: 8.6 /,.2,3| ﬁ

ching whole class
aching small groups -
tutoring individually
clerical
~contributing to bisultural component
how ?
6-liaison with parents q

8.7 MMfM@;ﬂM: 8.7 A_L,,_‘b 3,
mark all that apply A for teachers B for aides B Lpaep3

" Osnot specified —
University faculty Zz = _(zf-p.2)
Xproject's Master Teachers ¥ Vel

<+ e

project's teachers

~other (specify) e
9- TEN. C-Mp.t? no, % S
8.8 Number and Proportion of personnel giving teacher tra 0 .8;::?{ %;
gre: »
1-bilingual L —
2-bicultural
. 3-N-B (specify baclground) v
' 8. is provided: 8.5 12
vring a summer session I.P.-p.lJ,z‘)

-during the academic year
3-other (specify)

8.10 Ectent of treining: 10 4,22
- & B (indicate no. of hours) 8.10 $ Lo
/) | —epproximately equivalent to a 5 D weelly 6
college course 6 ______ monthly Y S
;/f-more than one course 7 bi-monthly (Q- ANSDED - I‘P’S u)

3-less than one course

4=other (specify)
no. %
8.11 Ll .lﬂ.%

H’:";E*IJ‘,MJ‘%WMMP‘“W““ I

8.11 Mumber end Proportion of teachers attending tralping:
sr: if specified descriptively, indicate:




' 8.

e oo m ala e ot am- b ~ G———t—an v

8.5 Project provides for paraprofessio to receive courge credit 8.5 L_.
towerd event ertification: 1-yes O-not mentioned
How? Zspecif.‘y

8.6 Paranrofessionel's role: 8.6 I'o?.3l f

ching whole class
aching small groups -
tutoring individually

clerical
~contributing to bi:ultural ccmponent
how ?
6-liaison with parents q
8.7 Iraining for pr teachers and parsprofessionals is given by: 8.7 A_'-;-gé 3)
(mark all that apply A for teachers B for aides B Lp-dc3 ,

ot specified —
ﬁniversity facu.ty 2 [Vl (r.ﬂ-p. ')
Xproject's Master Teachers R K [V

project's teachers o ___\__/
‘/ﬁother (specify) x

- rE.A. c.m'.u2 no. %
8.8 Number and Proportion 7f persomnel giving teacher tragm who' .8;::?{ 5; :S
arse: >
1-bilingual e
2-picultural
- 3-N-HIT (specify background)

: rided : 8.5 _l<
vring a summer session Zt,ﬁ,-'.ll 26)
~during the academic year ’
3-other (specify)

8.10 E:tent of training:

8.10 5._27:-
B (indicate no. of howrs) # Z0

A / —approximately equivalent to a 5 4D  weelly 6
W, college course . 6 ______ monthly A
-nore than one course 7 bi-monthly .
3-less than one course (Q ‘M’P"a’")
4=other (specify) »
no.
8.11 Number and Proportion of teachers attending training: 8.1 L. m—%
or: if specified descriptively, indicate: ‘
O-not specified 6-most (c-m» "P"")
1-100% 7-many '
2-more than 75% 8-few
3-50-74% 9-other (specify). \

=25=50%
1-24%

9.0 TEACHERS' ATTITUDES

9.1 Teachers'attitudes ure asgessed: (Marl all that apply) 9.1 i; “’, 7
O-not mentioned
1-to N-ERIT language or dialect '
2-to N-ENT students - expectations of achievement (r# ~T.P. "’u)

3=-to N-EiT culture

ter project training
ter participation for a period of tiue in pioject

\/{?Erior to participation in bilingual project

~through a questiounaire NN

8-other (specify)

B S BB B A B S8 B BAE B LS P At o b

t




pace 9

10.0 STAFF PATTE:NS

10.1 Staff patterns: (mark all that apply)10,2 Staff: 10.1 _ZPL
not specified ~bilingual teacher q 20
tean teaching 2-ISL teacher 10.2 )
/cluster teaching 3-bilingual coordinator (Tr- 7_;'3,)
3-shared resource teacher f:.ides or paraprofessionals P
4-other (specify) . ~consultant psychotherapist @-hﬂbr.””’)

6 or guic(lance cm)mselor
~other (specify
/. Cunni

- Sre
10.3 Average muber of pupils ner class:V20TTOR Cones m”‘wﬁ,_‘i_o—
0-not specified

10.4 Average number of aides or paraprofessiopals per class: 10.4 .L”Qb‘ 5/‘&
O-not specified

10.5 Average nuxabs =3 Lor para- 10.5 _Zfz& f/d !
orofessionals) per clas:

O-not specified

10.6 Special aide %o pupile having most difficilty in lesrning  10.6 42,87 7 3¢

is given:
g-indivldually by :\/A>teacher (& cn.7 )
-in small groups special remedial teacher P
O-not specified 5-paraprofessional
parent tutor A .
. ¥ -older student tutor s, P 'q)
8-peer tutor

S-not specified
10-no special help given

11.0 INSTRUCTIONAL COiPONENT - DURATION AD EXTENT OF BII.INGUAI'. COMPONENT

Se+  11.1 Duration of Bilingual Education (policy) I e 114
Kew oy N-21I language will be maintained in program: .E DOH £ DOi £ Dot
C;; PY gmr{: all ggtdagplyl NEMT  BMT NEMT
-not specified hovw long
1-as the alternative language of learning 7 . v

for as long as desired
2-as the medium of instruction for special
subject natter (e.g. cultural heritage)
3-only for the length of time necessary for o
the acquisition of sufficient Inglish to
pernit learning of acadenic content at an
acceptable level in English

- s D i E

11.2 How many years does oroject state is optimal for instruction
for M-AT group through N-RMT language to continue?

O-not mentioned
if for a particular nuuber of years:
12 3 4 56178 ¢ 10

M= LM Ml M® I Gg.es L L e BM.s e, mae

(if specified in tems of a condition, please state it -
S "if a Child DOLIINS 83 rning . % z . g




O-not specified

10.4 Average number of_ sides or paraprofegsionels per clesg: 10.4 _LfQV 7‘4 '
O-not specified

10.5 Average. nuaber. of Ji-Ii {or para~ 10.5 -LfM yﬂz'

professiopnals) per clas:
O-not specified

10.6 Special aide to pupils heving most difficulty in learning  10.6 _LZ,_Q’_;_Z) 3 ¥

é-iﬁ%ﬁh by %teacher ﬁ -p 4 )

-in small groups special remedial teacher
O-not specified 5-paraprofessional
parent tutor "A -
7-older student tutor Fr-p.1a)
8-peer tutor
G-not specified
10-no special help given

11.0 INSTRUCTIONAL COiPONENT - DURATION AND EXTENT OF BILINGUAL COMPONENT

Sex 11,1 Duration of Bilingual Education (policy) I II 11,
Xewoy N-2IT language will be maintained in program: .E LOH £ DOI’ £ Dot
C;;[’“ (marl a1l tlgat a}p;plyls NEMD EMP NEMT
O-not specified how long
P 1-as the alternative language of learning [_ . _Z _,K

for as long as desired
2-as the mediwm of instruction foi special
subject natter (e.g. culturdl heritage)
3~only for the length of time necessary for
the acquisition of sufficient Inglish to
pernit learning of acadenic content at an
acceptable level in English

- -anee ———— - e o

—— - —n o " -~

OB BB S S ad S w - - S~ o

........

O-not mentioned
if for a particular nuubeyr of years:
12 3 4 5617 8¢ 1

M. Bl e M memes ¢ Al e Rl e e

(if specified in terns of a condition, please state it -
e.g. "if a child begins learning in II-EIT and English in Pre-K,
N-RIT instruction should coniinue through high-school")

Duration of Bilingual Education (in practice) (lfark all that apply)

1.3 Second lanzuage learning ig introducea in which grade: 131 4
code: C= N.A. (if no WIT) I1 4.
for each group N.A. Pre-i K 2 3 4L 5 67 89 10 11 12 4
: 14,
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2nd. Year Objectives

1. To establish bilingual kindergartens in each project school area.

2. To provide project pupils in grades 1-5 of Urbahn and Sanchez Annex
schools vwhose dominant language is Spanish b+ whose basic school
instruction has been almost entirely in English with a student-
centered Spanish-English language arts curriculum.

. e - -

3. To prov.de last year's project fifth graders who are now in non-
project sixth grades with follcv~up Spanish language ar ; instruction.

+ 4, To provide project pupils with varied learning experiences both
within and without the school grounds.

5. For project teachers and staff to develop greater proficiency in their
English and Spanish language skills, competency in professional skills
and increased effectiveness in their interpersonal relationships.

6. To promote community involvement and support in all aspects of the
bilingual program.

Because not all data has been analyzad, it is not known exactly
which objectives must be modified for the 2nd. year of the project. At
this tir.e, however, it is antlcipated that there will be no changes in
the global project objectives but that numerous modifications will be
made in the more specific behavioral objectives as they relate to the
individual componeats. The inclusion of a kindergarten component and the
deletion of the 6th. grade from the original plan obviously will involve
‘ certain changes in objectives.
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11.4 The current nroject will be linled to a future Bilingual
Program at the indicated grade level: (indicate, specific grade)
0 not grades )

. 14 Voc,
I code: (if no IfT)mentioned .1=3 ? g ;/10_12 13-c1I0go ol
T~z DO
IT 3% - DT“ ~: . e . / ining
11} Z~DOMN/NEfT Y

[ P, Lo Wy

-

o - o — —

o

.~ - - -—— -

code: 13=College or University (Other professions? tra

ining) 11.4 I _
14~Federal, State, or Private Vocational Jot tru

ining I,
12
11.5 Second lapguage learning for Anglish_dominant students is 11.5 1 __2 —
Projected through grade; i€
00 if O not grades
code: no RIT specified 1 2 3 4 5 ¢
II @7

/7 8 ¢ 10 11 12
1R N-BIT/Z Dom . = ———e LT T
1.6 @my.@gmsyumam.nopma.mc 11.6 ._.!;.._
students is rrojected through grade:
O=not specified/Grade 1 2 3 4 5 6 7 & S 10 11 12

11.7 The amount of ii:structional t

ime in and through their netive language
per day for N-TIT students wh

o are N-E£ doninant 1s:

code: O=not specified mwFmath s = science 88 = social studies

11.7
lin. per day Total Min. per Subjects taught % of time per day of
of instruction day of any

in native lang. inatructich et
Prek Meough H-RQU._ . instrwetion . .. T~ Yrough N-BMT
e 'r: L]

. , —a- weomn. P K —
T RO are - JaSSSuVAR. - WO I S SNt 71,/
2kl e LTI 2 Q

3. ZaR

e s e s nle ot

11.8 11.9

.

P Y
'

ﬁaonn.--‘.ﬂ-.,s-m. b &

.
N Y S
269 5

T SRR Y . N

]
o s s el

e eeenciann e,

fooo e arnaman o ce e e
!

B L T

“t e v

.
D T P .
LRI S S P,

1 e m ammem ol
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11.10 The amount of instructional t

ime in and through their native language
for N-ZIT students who are English dominant is:

code: 0= not specified N.A. = not applicable, no N-HIT, L dom students
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1 11.5 Second lapguage lessning for. Anglish doninant students is 1.5 1 g
| projected through grade: % —
| 00 if O not grades
‘ code:  no BIT specified 1 2 3 4 5 6
IT 27 L. e e e et e —— /___ e e e ean e
1K, N-Z0T/T Dou .. = B AU
11.6 Learning in their native language for Nop-fnglish dominant 11.6 _L
students is projected through grade:
O=not specified/Crade 1 2 3 4 5 6 7 8 ¢ 10 11 12
11.7 The amount of instructional time in and through their netive language
per day for N-HIiT students vho are N-E dominant 1s:

7 8 ¢ 10 11 12

code: O=not specified mrmath s = science ss = social studies

11.7 11.8 11.6
iiin. per day Total Min. per Subjects taught % of time per day of
of instruction day of any in native lang. instruectic

through H-RII .ina.tmstm moeemoe e :chrougb.L.FL_ S
PreK : . _Pre K

- eeeme. pERE K ——
‘ NN Y, ».I.e—p-m--& B ——
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11,10 The amount of instructional time in and through their native language
for N-EZIT students who are English dominant is:

code: O= not specified MN.A, = not applicable, no N-EIT, L dom students

11.10 1.1 11.12
| iiin, per day Total iiin. per Subjects taught % of time per day of
| of instruction day of any in native lang. instruction
through N-RT . ... _Jnstrmetion .. ... Hwough N-RT .
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11,13 1-Prograp is one-wzy - only non-Inglish iiother Tongue 11.13 .2 __
' students (including N~HIT-Inglish donminant). Engl:sh
llother tongue students do not receive instruction in
a second language
‘ 0-no English ilother tongue students
2°-Twe -WAY
11.14 The anount of instructional time in end through thei: second language
for pupils who are native speakers of English is:

| code: O = not specified N.A. = nct applicable, no English IIT students
|

11.14 11.15 11,16
iiin, per day Total min, per Subjects taught % of time ver day
of instruction day of any in sceomd lang. of instruction

throuzh N~ZIT _  __ instruction

[liakashe - L . T I L T T TN R,

,Yhrough N-mMT . .

- p-o e oo mas sd oo monooe ...-...-'-..................... Pt S T T I BT P

. //{,’ﬁl;;

....................................... . oo PO
3 i Tye i dep LA Ael 3 o

” /7

4 eeee. /R B AU P ;!-v .................... {
5 ... a...... e P S S D
6 ... NA . e U 6. el
7 i b I o
8 e e e 8 . ‘
S R~
10 PR 10 I
L e R ¢ A,
12 r. e cde e b el 12 t
11.17 llixed or separate language usage by teacher and/or aide 11.17 55/

in the classroom (marl: all that apply)

O-not specified

1-languages are never mixed by either the teacher, aide or the
pupil in any one class period; only one language is used,

2-the second language is used exclusively by the teacher,aide
and pupile during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language,

4-the teacher uses only one language; however, the aide or para-
professional uses another during the same class period; students

nay use either.
%—the teacher reinforces any conversation initiated by the child

through the use of vhichever language the c has used at the time.,

6-constant switching from one language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the sane nmaterial for H-EIT pupils.

8-other (sumarize)

st M/&“J/:ﬂzj‘)f«—«b

oy B PR - o

EMC 12.0 1ETHODS OF SZCOND LANGUAGE TEACHING




Tin. pe; d;y © Tctal min, perﬁ Subjects tauslit % of tine pud luy
of instruction day of any in sceomd lang, of instruction

through N-TIT .. __instruction . . . .. ... ........... through N-2IT .. ...
Prek | .. ... peei-.. T, e e Pre K. .. ...........

. /fﬁ e A
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11.17 llixed or separate language usage by teacher and/or. aide 11.17 :7;¢/

in the classroon (mar: all that apply)

0-not specified

1-languages are never mixed by either the teacher, aide or the
/ pupil in any one class period; oniy one language is used.

2-the second languaze is used exclusively by the teacher,aide

and pupils during at least one portion of the school day.
F 3-the teacher uses one language exclusively within a class period;
pupils .are allowed to use either native or second language.

L-the teacher uses only one language; however, the aide or para-

nrofessional uses another during the sane class period; students

nay use either.
‘A—the teacher reinforces any conversation initiated by tae child
through the use of whichever language the child has used at the time.
6-constant switching from one lconguage to another by teacher during
lessone.
7-the teacher uses English and the paraprofessional then translates

the sane material for H-ZIT pupils.
8-other (swmarize)

ot i) pof poard fotntpntin.

12,0 IETHODS OF SECOND LANCUAGE TZACHING

(iiar: all that apply; some projects may use a cambination 12.0_/, ) ,3', é.) Q0
- of methods) —

lﬁuﬁip:;m habit skills or behavioral approach. Hmuphasis
on communication. Includes contrastive analysis of sounds
(units) in both languages by teacher and students, student
renitition of tapes and/or fluent teachers' model sentence
patterns until responses are autmmatic. Structural drills and
dialogues are systematically presented. Includes direct as-
sociation between object and word in second language in a
secuence of patteims learnmed in complete sentences. Inductive-~
generalizations drawn from examples.

2-Transformational-cognitive approagh

- & e —a e e

Accuiring an tnderstanding of the structural patterns or
gramiatical rules of a language.
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' '/2a-inductive -generative approach: through listening to cormunication,

perhaps of peers, and attempting tie new language in situations which
call for the student to generate sentences - test his understanding.
(the way native language is accuired)

Includes direct association between object, picture or action and

word in second language.
/ 2b-deductive

- the cognitive code approach: through initial formal
study and analysis of grammatical structures, then applying them through

examples, i,e. answering cuestions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive,

S-Grarmar - Translation ldethod
Formal study of rules of grammer and translation from first language

to second. Emphasis on reading in second language rather than using
it for oral communication,

13.0 DOMIN/NT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-}* Language Skills Sequence
(*Audiolingual Nethod: listening, speaking, reading and writing)
1 1I

Non Eng dom Eng dom
—students Btudents
A in dom B in A in dom B in
lang second lang second
lang lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-spealing 13.1 1B

skills are learned: IIF
1-concurrently with <ominant language

listening-speaking slkills —— —
2-after a specified level of compe-

tency achieved in listening-speal:ing

skills in doninant lancuage —_—
3-a specified period of time after
" listening-spealking skills in dominent

language taught —_— —
4~tefore any specified level of 1lis-

tening-spealing coupetence achieved

in gouinant language \/ ..L./

13.2 AL} sequence followed: B_/L .
1-Listening-speaking proficiency / -\/ IIA
precedes introduction of reading _ _. A
2-2eading is taught concurrently
with listening-speaking skills — —— —— —
3-Learning to read overlaps learning
of listening-spealing skills —_— —_— — ——-
4-There is some overlap between /
learning to read and to write .




to negative, declarative to interrogative, active to passive.

>-Grermar - Translation ilethod
Formal study of rules of grammar and translation fram first language
to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 DOMIII/HNT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-}* Language Skills Sequence
(*Audiolingual liethod: listening, speaking, reading and writing)
 § II

Non Fng dom Eng dom
students students
A in don B in A in dom B in
lang second lang second
lang lang

0 = not specified .
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-spealiing 13.1 IB ﬁ
skills are learned: ITE

1-concurrently with dominant language
listening-speaking skills

2-after a specified level of compe-
tency achieved in listening-spealiing
skills in dominant lanruage

3-a specified period of time after
listening-speal:ing skills in dorinent
language taught

L-before any specified level of lis-

tening-speaking coipetence achieved /
in gouinant language \/
13.2 ALl sequence followed:
1-Listening-speaking proficiency / / IIA__ﬁ__
- precedes introduction of reading
2-2eading is taught concurrently
with listening-speakking skills

3-Learning to read overlaps learning
of listening-speaking skills

4L-There is some overlap between 7 T -:-\/ T
learning to read and to write . Y.

13.3 Listening-speal:ing proficiency 13.3 IA 1

determined by:

1-neasure of listening-spealking
proficiency

2-infornal assessment by teacher +F @ ¥~ :f/

13.4 Second language reading skills 13.4. 1B
are learned: IIE
1~concurrently with learning to read
in 'dominant language —_— .
2-after a specitiea revel of dorinant /
language reading competence/ __/
achievement
3-a specified period of time after
cerning to read in cdominant language
e.g. a specific pgrade)
4-before learning to read in dominant
language e -

——a -—— ————

-~ -—— * guen e




13.5 Reading is introduced:
A-individually, when child is ready
or at a specific time during grade:

13.6 Reading readiness is determined by:

1-test of reading readiness

2-informal teacher assessment

13.7 Grade level reading is expected:

1-in first grade
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

1-in the first grade
2-second grade
3-third grade
L-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

(mark all that apply)

13.8 Grade level academic achievement (math, science, etc.) in the
SECOND language is expected:

14.0 INTEGRATION OF SECOND LANGUAGE LEAINING WITH OTHER LEARNING: %4.01 ﬁ&

page 13

Eng don
gtudents

A . B -
don second
lang lang

13.5 1A / .9).3
1B

v V. 1 "3

v
—_—

g wZE
_‘?_ﬂ/a.eu/;”
IE 7.2~
< = g
1114,2-4
137 1AN.S.
. 1B
. mﬁz
. IIB p.
13.8 1B plS,
IIBAS..

G

1I
I = NE II=E
dom dom
students students

1-Second language learning is onl; 1 sep=-
arate subject for English-speal:ing stu-
dents; the second language is not used

as a mediun of instruction for otlher

subjects.

2-Second language learning is both a sep-
arate subject and also a medium of
instruction for other subjects.

vy . PP

F.R-p.7
C-p.

s B TR b4 1T




13.6 Dleading readiness is determined by:
1-test of reading readiness ../ — QA
2-informal teacher assessment v Z IE £y

13.7 Grade level reading is expected:
1-in firet grade AN,S.
2-in second grade
3-in third grade
4=in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

. HAE
— —_— IIB

—— e

RERRR
SERRR

———— o

13.8 Grade level academic achievement (math, science, etc.) in the  13.8 IB plj.
SECOND language is expected: IIBAS..
1-in the first grade
2-second grade
3-third grade
L-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

14.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: 14.0 Iﬁ J
11 ’(

(mark all that apply)
I=N-E II=E

dom dom
students st-?ants TR P v
1-Second language learning is only a sep- c’'n- p: S’)
arate subject for English-speal:ing stu-
dents; the second language is not used
as a mediun of instruction for other —

subjects.

2-Second language learning is both a sep-
arate subject and also a medium of /
instruction for other ‘subjects.

3~Second language learning is always in-
tegrated with the learning of oourse

content (such as social studies) or as
a medium of cognitive development. —_ —

4-Academic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second '
language). Y

5-Different academic content is taught
in the second language from that which \/ ‘/
is taught in the native language. v Y.

AN

t)=not specified ——— ——

6-other (specify)
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15.0 TREATVENT OF CHILD'S LANGUAGE: I 11 s0m /
o Non Eng. dom. Eng. don. IB.
studonts _ "students 114
A-indom. Bond X B 2md I

lang. lang. #ng. lang.

1-The child's language is respected.
| It is not corrected, rather, all
| of the child's speech is accepted.
However, the teacher provides a

model of the standard language
aiming toward child's eventual \/ /
control of the standard form. - — —
2-The child's language is corrected-
the teacher points out errors and / \/
demonstrates the standard form. A ——

3-Other (specify) —_ —_— —

O0-Not specified

|
l
|
!

16.0 MATERIALS

16.1 Reading Materials-Types
Reading Materials are: (mark all that apply) 16.1. I8
1-Linguistically based e

(lerrill or Miami Linguistic
readers, IT4, etc.) 16.1 IA___ 1.

4 2-Basal readers (ws'-‘ws)
3-Dialect readers

4-Experience charts (stories
dictated by children)

SN

16.2 If some reading material is in
the child's dialect, indicete how
long it is used:
1-Grade 1 16.2 IA_Nade 115 NeSe
2-Grade 2
3-Grade 3
4~Beyond Grade 3
O-not specified

16.3 The following are technicues and materials used for second language learning:
-none specified i
-pattern drills

/ -diaog memorization
/g-choral repetition
4L-songs !
~programed instruction
ﬂétories read to children

AUDIO VISUAL AIDES
Voutilng y filnstrips I.ﬁ.-p-li)

N
N

R ST



~ aining toward child's eventual ” \/ - / '
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and /
denonstrates the standard fomm.

3-Other (specify)

O-Not specified

16,0 MATERTALS
16.1 Reading Materials-Types
Peading Materials are: (mark all that apply) 160 m 2
1-Linguistically based T8 :Ei{
| (llerrill or Miami Linguistic : / ol i
readers, IT4, etc.) 16.1 IA___ = I1 1IB X .9
; (Laivnew - v V7 v
4 2-Basal readers Sami m-‘) — ——

1 3-Dialect readers - C'7I-P.$'
4-Experience charts (stories / -/ / /
dictated by children) v

|
| 16,2 If some reading material is in
| the child's dialect, indicate how
long it is used:
1-Gl;gde 1 16,2 IA NaSe IL: NeSe
2-Grade 2
3-Grade 3
4~Beyond Grade 3
O-not specified

16,3 The following are technicues and materials used for second language learning:
-none specified )
-pattern drills
~-dialog memorization

/%-choral repetition
4L=-songs
~Brogragmed instruction
ﬂétories read to children
7 AUDIO VISUAL 4IDES
-filns, filnstrips I.h-p3
\/ p-flannel or magnetic ooards
-realia, graphic displays (¢C-p. N)
O~records, tapes - m,
1=listening centers .:-'p.u)
12-mul ti-media approach
, Experiential 3
\y‘IB-role playing
puppetry

-experience charts
6-primary typewrite :-P.op.Qﬂ
/,lea.rning through direct experience

PR

with materials e.g. Montessori
18-activity centers-chosen by child
1G-other (specify)

Le outside the classroom:
~field trips(X.~-p.32)
«i- guggesied TV programs

22- . thor (specify)

z
=
/
Z
L
N
Y
Z
P
P oo of
Z
——/

(D4,
Z
Z
v
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16.4 The sources of Non-English materials and textbooks are: 16.1._4%_';,’ / f/
' (mark all that apply) /o, Y ]
not specified , 4
€ writton- by native speakers of that language ﬁ 7/ ‘P-s)/

2-comme. .ially prepared and published in countries where
N-E is the native language
.,3{developed by the project's own bilingual staff
-d

eveloped by the staff of another bilingual project (specify which) (”Innl)
5-developed in conjenction with project parents
6-developed by or with members of N-@MT community
7-are culturally appropriate for N~E culture
/ (specify how this is determined)
e cross cultural
~/9-comercially prepared and published in the U.S.
O-are translations of U.S. texts
11-are coordinated with materials used in the regular subject
curriculum
12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5__[_
See component are:
Ceo 1" O-not specified

i Linguls
15 &~ 1-meven—etbwoled-page and document (C'Y(- ng?m mr“f: m
Sawien LADLAG Sestes ./.{/
17.0 STUDENT GROUPING Mingo OiemaToRYAe > Com -
17.1 Student %rouping; mixed or separated into dominant language 17.1_ NS
groups: (mark all that apply) 2
O-not specified .
8 of both tic :

1-alvays mixed for all learning

2-mixed for language learning

3-mixed for some academic subject learning

4-mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning

8-other (specify)

17.2 Students are grouped for language instruction: 17.2
(mark all that apply) A-more than % the time B Less than 4 the
O-nct specified
1-total class

2-small groups (specify size)
3-individual instruction

17.3 Criteria for grouping: Students .
O-not specified I Non Bng Il Eng dom XXyEng dom 173 Tl ____
¢ 'iT ' Naﬂ I‘;

1-by age ,2 /1]

2-by native language
3-by dominant language

ks

( GRAED cLasses)

- am et

Tkt o ashonns® |+

_ 2N Tamemtamia cama02 2o _




/ (specity how this is determined)
/-are cross cultural
-commercially prepared and published in the U.S.
10-are translations of U.S. texts
V/11-are coordinated with materials used in the regular subject
curriculum
12~other (specify)

16.5 The specific bilingusl/bicultural materials used in the language 16.5_J
component are:

Cofd  O-not specified iomi Lingu
lg‘(ev 1-meven=atbwoived-page, and document (’Q'Z[—p,i) g";,';"m u“'.:,',,'.: m

Stawisn LADLAG Seaiss '
17.0 STUDENT GROUPING Mingo OuomaToRY EN ﬂm*,ﬁ/n_

Set

17.1 Student grouping; mixed or separated into dominant language 17.1_NS,
groups: (mark all that apply) 2
O-not specified .

Pupils of both linguistic groups are:
1-always mixei for all learning

2-mixed for language learning

J-mixed for some academic subject learning

4-mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never mixed for language or other academic learning

8-other (specify)

17.2 Students are grouped for language instruction: 17.2
(mark all that apply) A-more than § the time B Less than 3 the time
O-not specified
1-total class

2-small groups (specify size)
3=individual instruction

17.3 Criteria for grouping: Students .
O-not specified I Non Eng II Erg dom qlmlg dom (73 L
d?n ?iT “NRIT -l
1-by a’ge —L M—.
2-by native language
3-ty dominent language . — (Grmred ceasses)
4-by language proficiency
(ex. level of reading skill) —_—
n.a. not applicable
(no E,dom/NEMT) —
18.0 TUTORING
‘8.1 Student Tutoring is: (mark all that apply) 18.1__:_24_3_)_/) ‘/
no-not me-tioned
O-type is not e(xpeciﬁed ) (z""-'z'e'f"” )
1-inter-gthnic (N-EMT student tutors RMT students . -
2-intra-ethnic (N. T student tutors N-EIT) (c-meve P
3-done by older chi.dren (cross age) . TroRing /S Web
4-done by peers (same age) LY Fom, BNGLIEH (ANCUACGE
5-other (specify’) LEANNING Fog THE Figsr

$AR ~AFrep THAT

12.2 Paraprofessionals or aides give tutoring or instruction as );‘lt‘ollowa:
O-area not specified 18.2/, A~
1-lnter-ethnic (N-EIT aide tutors EIT student)
2-in the acqusition of native language sl:ills .
3-in the acqusition of second language skills
4=in other academic subjects ﬂ ALy 1o

ERIC - S AAISH.
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." 18.3 Parent tutoring: (nark all that apply) 183 N
' no-not mentioned
O-type not specified
1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
4=in an adult education component
5-in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
T-naterials are provided for use in home by parents
8-other (specify

‘ 15,0 CURRICULUM PATTERNS 19.0 i,é é,; 7

The state pattern of the bili : ‘

1-Except for inclusion of N-EMT instruction the curriculum is S oH o/ / S
otherwise typical or regular, for this state. 70
There are other modifications whithin the curriculum of the /“"V/”/J 4

bilingual program which differ from traditional, typical curri- g7 oy, 448

culum such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are ScH £) A /"IJ
grouped together during part of the school day )é
lgxitle or modular scheduling THrs A

1 group instruction (C'T¢- p‘)
-individualized learning
6¢pen classroom
guided discovery and inquiry

8-a curriculum which is both child and subject-centered (C- p.lo)

S-others (specify)
| 10-if the program includes activities which complement
| experiences children encounter in the home, community
- and through mass media i,e., TV, describe below:

20,0 COGNITIVE DEVELQPIENT

| 20.1 fognitive development in early childhood grades is fostered through:
| O-method not mentioned 20.1 %%A
|

/structured enviriomment rich with materials child can manipulate

order, compare, match for perceptual-motor development
| 2-non-verbal materials, such as llontessori materials : rom which
| children can learn sensory discrimination, matching, seriationm,
‘ / counting, addition, subtraction
3-1nbeling and discussion of concepts related to time, space, distance,
position
4~labeling and grouping actuzl objec*s to learn classification;
grouping objects with common attributes and labeling their
‘/ attributes (i.e. colors, sizes)
-direct experience of processes of science through discovery, using
naterials rather than text; active experimentation uy ohj14 yith teacher's
dunce rathe a o] o .
6-direct exprerierfcet hé'ix‘l n%tt?ht?tfrgucéfn f:gg‘%:% rather than instruction
7-other (specify or xerox) p. no. and document:

- - -




o T A W

1.0 CURRICULUY, PATTERNS 19.0 1,4 é; 7

The stated curric attern of the bili

1-Except for inclusion of N-EMT instruction the curriculum is S eH ek / S
otherwise typical or regular, for this state. 70
There are other modifications whithin the curriculum of the MV //] ’
bilingual program which differ from traditional, typical curri- 7_— X1 ALE
culun such as: (mark all that apply) A ), /"IJ

2-a non-graded classroom: pupils of different ages are Ry C‘// 5)
grouped together during part of the school day _71 15 )é- l‘r
]

/3{1‘1 xible or modular scheduling
/déll group instruction (C"H-p-‘)
~-individualized learning
6%pen classroom
guided discovery and inquiry
8-a curriculum which is both child and subject-centered (ﬁ— p.lo)
S-others (specify)
10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVE DEVELQPi[ENT

20.1 fognitive developnent in early childhood grades is fostered through: .
0-method not mentioned 20,1 17?%17_‘4_?4
14structured enviriomment rich with materials child can manipulate

/ order, compare, match for perceptual-motor development
2-non-verbal materials, such as llontessori materials from which
children can learn sensory discrimination, matching, seriation,
/ counting, addition, subtraction
3-labeling and discussion of concepts related to time, space, distance,
position
4=-labeling and grouping actuzl objects to learn classifization;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)
-direct experience of processes of science through discovery, using
naterials rather than text; active experimentation by child with teacher's
dunc % o [¥3e) - .
6-direct eex;:;il.leerfc: hé‘it‘l mtatlfh‘l?tfrgucé}?nfgg;&ggy rather than instruction
7-other (specify or xerox) p. no. and document:

20.2 Cognitive development in later grades (grade 4 and above) " {
O-nethod not mentioned
1-specify or xerox p. no. and document

n.a.no grade 4 or later grades, o £ o, S¢. w“.w k.“'
I Wbhimhedia) hatheials ¢ f.r%%co ok SIS = A0 IDS
S~ MATH -~ Se/wveE AANIPY LATY/ ws;/
ol

phbtie sl i haHesiche 31380 £ 7 HIENL tnafiom
- y au«w. %f" /¢- —4:1:;4-3 ": )
[RIC 4= Prgroremide Bty w4t -

Toxt Provided by ERI
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21.0 SELF-ESTER{ 21.0__4417_%44)/ ¢ 7

Stated methods of project compenent, expected to _i_ng.r.éage self-esteem: g /o //
no-self-estecm not mentioned as an objective ) / 777y
O-gelf-esteem is an objective but nethods not specified ,'LI

Teaghier encourages pupil to verbally express his feelings:
through role-playing
uppetry
~language-experience approach: students dictate stories from
their own experience
acher accepts, aclmowledges ideas and feelings INE -C'1-p. "l)
-teacher encourages non-verbal expression of child's feelings
. through painting, music, dancing
/ é~teacher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are
d:scussed and the children are encouraged not to make fun of
"different" ways

7~teacher provides experiences leading to conpetency and
success
teacher provides experiences where occasional failure is
acknowledged as part of everyone's experience; second
attempts are encouraged

9-other (spgeci rofor sumarize) docugent page # ‘ ‘4 'ﬁ
21 W ..W’ Lj . ﬁém
Teacher provides exferiences in pupil gself-direction and accepténce of
responaihility, such as:
pupils act as tutors for other pupils

%—puils have some options in choice of curriculum

upils choose activities from a variety of interest centers> %W ‘

lder puils participate in curriculum planning and/or
developnent

44-pupils write a bilingual newspaper fcr dissenination to the
community
15-othar (specify)

22.0 LEARNING STRATEGIES ' 22.0_ 0D

1-The project mentions the following specific Joarning strategics
as impertant for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no.
Exsmple: Navajo children resist participation in an authoritarian,
traditional classroom. An open clagsroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move abou: freely or sit in a circle or

horseshoe rather than sit in rows, has been found more effective.
O-none mentioned

AR e o "




teacher encourages non-verbal expression of child's feelings
. through painting, music, dancing
/ 6-teacher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
/ "different" weys
7T~teacher provides experiences leading to competency and

ﬂrteacher accepts, aclnowledges ideas 8nd 1€elings ( 4N, =L (11

success :
teacher provides experiences where occasional failure is
aclnowledged as part of everyone's experience; second
attenpts are encouraged

9-5'tl'1fr (spfcia! ?er oz sumarize) d::?ent Zafe # ‘ ’é Z
tjce of

Teacher provides exPeriences in pupil self-direction and accep

responsihility, such as: )
pupils act as tutors for other pupils
%—puils have some options in choice of curriculum

upils choose activities from a variety of interest centers % 4 ,
lder puils participate in curriculum planning and/or
developnent ’
\ﬁlo-pupils write a bilingual newspaper fcr dissemination to the
communi ty
15-other (specify)

22,0 LEARNING STRATEGIES 22,0 ‘)

1-The project mentions the following specific loarning strategics
as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document ana Page no.
Exauple: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.

O-none mentioned

23.0 BICULTURAL COMPONENT

23.1 This program is: 23.1_37.;}
1=bilingual alone

‘/chilingual and bicultural
3-bilingual and multicultural
O-not aspecified as to which of the above
4 ethnic studies program is included in the bilingual program
-ert, posters, realia, crafts of both cultures are exhibited in
he classroom
-lan, e and cultural cont:nt are integrated
7-other (specify)
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| 23.2 Cross-cultural awareness: 23.2___Q_,___
If project mentions specific values or modes of behavior of
N-EIT culture, please sumarize below: (or attach xerox)
found in docwment _________ _, page #
O-not mentioned

Al

‘ »

23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3_ 0

either or both groups, describe below: (or aerox-document page/#)
O~-none mentioned

23.4 In the bicultural compenent lmowledge of the N-EIT culture 23.4 5: =2 3)6 ) 7

volves (marl all that apply)
=no bicultural component mentioned

1-thmanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politcal
movements
Historical-cultural heritage of the past--contributions to art
and science

3-'Deep' culture: family patterns and contemporary way of life,

4-Itemization of surface aspects of a country--geosraphy, dates
of holilays etc.

/ A specific culture only e.g. one Indian tribe
Various cultures of same ethnic/linguistic group (i.e. Spanish-
speaking peoples)
7-A third culture different from NEIT or IMT
8=0ther (specify) .
(I.R-p.? MENTIoNS  UNIT 0N FOUKORR AARY, muSic ,£TC, OF TNE AMBRIAS,

Bur NoWNHSRE ELSE /S A CuLRAL COMPINSNT MENTINED.)

23,5 American culture is defined: 23.5 o2
O-not specified p eMPLIFIS
1 narrovly: primarily Anglo-Saxon orientation ™ t)
~broadly: ethnic pluralisn of Anericas-multicultural 4"T£CT X l) A ‘LI S
contributions of various ethnic groups discussed MOKTI CULT R

3-other(indicate document and page number for xerox) or JNPITS .

elaborate in your own words _;-0 — — a— h/..... —
(zm‘.zzﬁf , /R /1CA
: (/) ﬁ("""’ ‘%—7
5%( f% s 1y L _5“,( , EvAaLi Mel-ARER,

il ¢ ol 04




23.3 1-if project nentions efforts to decrease etimocentrism in - 23.3_0

either or both groups, describe below: (or xerox-document page/#)
O-none mentioned

23.4 In the bicultural compenent lmowledge of the N-EIT culture 3.4 5: =2 a)é ) 7

volves (marl: all that apply)
-no bicultural component mentioned

1-Humanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politcal
novements

Historical-cultural heritage of the past--contributions to art
and science
3-'Deep' culture: family patterns and contemporary way of life.
L-Itemization of surface aspects of a country--geog sraphy, dates

of holiiays etec.
/ A specific culture only e.g. one Indian tribe

~Various cultures of same ethnic/linguistic group (i.e. Spanish~-
speaking peoples)

7-A third culture different from NET or RMT

8-Other (specify)

(z.r- "P.P mMEATIoNS UNIT ON FOUMORE | AAY, muSic ,ETC, OF TNE AMBAKAS,
Bur NowHSAE ELSE /S A cucwmac COMPONENT MENTINED .)

23.5 American culture is defined: 23.5 o
O-not specified
1-narrowly: primarily Anglo-Saxon orientation p‘ o7 £' cT EXEM PLIFIS 39

-broadly: ethnic pluralisn of America~-multicultural

contributions of various ethnic groups discussed MOLTI CV LTVRAL

3-other(indicate document and page mmber for xerox) or /”p,)fg ,
elaborate in your own words

% ’dlk ¢ /('ﬁ/
&'y Ch (/) ﬁ( LAkl Msﬁm AZR.
(/)’WIMT a”n )J

i - NE . ANK
2.0 COLLTNITY odwonmrT  (f ) Piotl Kesovqee STAEFY o0 Lo
24.1 Bilingual libraries are provided for: 4.1 /- SAw IS

O-group not specified
1-project children
Z2=-adults of the project community

ralgf‘g;;};g;:al library not mentioned LO"' Ex) -‘TE)

2.2 In ethnic studies library is provided for: 240 13
SR e piea “Tries  AVAILABLE -
g:::ﬁ;:r:f the project community |- ”ef‘ AN&‘K 7{,()/;

no-ethnic studies library not mentioned 1/ 0’_’) W 4 godﬂs

8 — BLACK ;80‘)/5

am/
f - omee Ancnend
4= SVOTH, Oefmgm. Aﬂgz)’/m/
Ro OPs

b- Asians
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2.3 Provision is made by the school for informing the parents 24.35_&7.4_6., //
and community about the program through: (Mark all that apply) 7
O-nethod not specified
ho-no provision for informing community Q—.p. "P-Z")

1 - bilingual newsletter

. monolingual newsletter

aws sent to mass media.

L-if articles included with project, check 4
5/ilingual fliers sent home

-formal meetings
n-informal meetings open to entire community
8-neetings conducted in both languages
9-home visits

/ 10-other (specify)

11-project director personally invoived éln program
e

dissemination. specify how /- \[ ‘#" 4"‘(—
f 0 IP
2- pert s’ . 0&“7(. ) 'lvw*’ “
I A Gy P
24.4 Community involveme. t in the formulation of school policies
2.4

and programs is sought through:
O-type not specified

) bkeae.
sting comaunity groups working with program
-bilingual questionnaires ’ '
ommuni ty-school staff comnitteesTd b e M, %‘ 'f"‘) m
omaunity advisory groups .
ormal meetins open to the entire community \ ”"‘;(“
\/dinformal meetings with community groups ﬁ.‘;«. .

7-other (specify)
8-project director personally seeks involvement of community

in program. specify how :

p.

24.5 The school keeps informed about community interests, events and

problems through:
no-no mention of school seeking to be informed about community

1-meetings open to the entire comauniiy conducted in both
lla.nguages (Z.P.- p.?-"l)
-community representatives to the school
3-bilingual questionnaire sent to the home
4-home visits by school personnel
5-other (specify)
o 0-method not specified




W~

7-informal meetings open to entire comnunity
8-neetings conducted in both languages
O-home visits

10-other (specify)
11-project director personally invoi\red ?.n program

dissemination. specify how /_
fwfdp '
2= pecet se/

oot

o

. o . a‘“f-/.wﬁ.'éj”“"/,

3 /o~

24.4 Comwunity involvement in the formulation of school £o11l cies 3 / s
2.4,

and programs is sought through:
O-type not specified
no-not sought
xisting comaunity groups working with program

-bilingual questionnaires ’
onmun ty-achool staft comitteesto be Ader, i ‘Zf»")
omunity advisory groups
ormal meetins open to the entire community
Vé‘i‘nformal neetings with community groups
7-other (specify)
8-project director personally seeks involvement of community

in program. specify how :

24.5 The school keeps informed about community interests, events and

problems through: .
no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both

'A/languages (z.P- p.zq)

-coominity representatives to the school
3-bilingual questionnaire sent to the home
4=home visits by school personnel
5-other (specify)

O-method not specified

24,6 The school is open to the community through:
O-not mentioned
no-school is not open to community for coumunity use
1-opening school facilities to the community at large for use
after school hours and on weelkends
2xproviding adult education courses
éther (specify)

25.0 IPACT EVALUATION

prgfgram through:
1-newspaper articles
radio programs
3-TV prograns
~video~tapes
~films
6-visitors to obseirve the program

25.1 Pyect nentions description or dissemination of the bilingual

2.6_3 -NS

25.1 _l,~_37-¢, ¢

Tr-p-2Y)
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‘28,2 Proféet's impact: 25.24_5___
~Project mentions that other classes in the school, but
not in the program have picled up methods or material from (1-“..:...., '.p')
the bilingual program
2-Project mentions other schools in the local educational system
ve started bilingual prograuns
3-Project mentions that a University has instituted teacher

training courses in bilingual education to meet staff devel-
opuent needs

26.0 ROLE OF EVALUATO. See Keroy C.,,7 20 e

26.1 Evaluator has field tested, on a group of children who are of
the same language, culture and grade levels as the children in

the bilingual program: 26-%_%.‘/
|/O-not mentioned
1»published measures
~staff developed measures

taff translations of published measures
~-staff adaptations of published measures

26.2 Evaluator has personally observed students in the program: 26.2____‘3___
0-not mentioned

no-never

1-gnce or twice during the year
‘/Zgre than twice

3-regularly
4-other (specify)

26.3 Evaluator has met with teachers: 26-3___:2..__
O-not mentioned
no-never

1-once or twice during year
/more than twice
3-regularly
4-other (specify)
27.0 EVALUATION PROCEDURE

27.1 0O-not specified 27.1 ﬂa
1-A comparison group has been chosen
L2<A comparison group will be chosen

27.2 VO(-not specified (mark all that apply) 27.2__!_'_3.’,§)f

Pre-tests have been given to project group or sample
1]

" will be "
3-Post~-tests have been given to project group or sample ("’,‘rﬁslv)

4~ " will be " "

. 5=-Pre-tests have been given to comparison group

6- " will be " "
‘/-Post-tests have been given to comparison group

]

o 8- " will be " !

i G < 2




&“fﬂllon 26.0 - 20 «

PROJECT EVALUATOR To be employed

Working under the direction of the superintendent and the project director, the
LEA Project Evaluator: .

1. Analyses basic needs and data of the problem for a project.

2. Establishes hypotheses to be tested.

3. Selects and/or helps prepare the tests, measuring devices, questicnnaires,
survey techniques, projeciive devices, personality and attitude scales,
sociometric systems, etc., by means of which he may validly determine vhether
the instructional and other objectives, as stated in the prcposal, are be-
ing reached and have been attained.

4. TFormulates specific research and/or othar educational design as a means of
arriving at supportable conclusions to determine whether program goals have
been met.

5. Administers or supervices the administration of testing and survey programs
for the purpose of gathering aptitude, achievement, interest, and cther sco
res in the cognitive and affective domains. Insures that such datz are ob- .
tained in a manner to insure the reliability of results. )

6. Subjects scores and other data to analysis usinp automatic data prccessing :
systems as needed. Conducts both descriptive and predictive analyses. g

7. Evaluates all aspects of the educational process and systen including mana-
gement, context, procedures, and product.

8. Determines cost effectiveness of project.

9, Applies standards for staff selection and work, for procurcment and operat~
jon of facilities, and for evaluation of instructional materials aund equi-

pment.
10. Prepare interim and terminal reports on the results of evaluation.

11. Reports findings and recommendations to the Projcct Director, Independent
Educational Accomplishment Auditor, end OE Program Officer.

12. Assesses progress of both.the entire program and its major components to
determine appropriateness of individual program elements in terms of the
desired goals.

QUALIFICATIONS
1. B.S., M.S. in tests and measurements, statistics.

2. Three or more vears erperience in educational evaluation or related area.

L S RS B E e il b




